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Glossary

Why this book and for whom?

The International Baccalaureate Diploma Programme (the DP) is a two-year pre-university high school programme. Its international foundation allows schools anywhere in the world to apply for authorization to teach it. For many educators, the DP marks the only truly international high school diploma, and a rapidly increasing number of top-ranking universities regard it as a preferred high school diploma. Perceived by some as elitist, its inherent qualities are nevertheless undisputed. 

This explains why the DP has become the world’s fastest growing pre-university education system. However, introduction of the DP comes at a cost, and schools contemplating introduction will have to invest significant time, effort and funding to meet the requirements set by its governing body, the Geneva headquartered International Baccalaureate Organization (the IBO). 
Schools interested in introducing the programme should contact their regional IBO office as a first step. At that stage, the school receives some documentation, including the guides to IB diploma authorization and an application form. After studying these, schools can ask the regional office for a visit. Based on the feedback this visit generates, schools will then work for typically a year or more to prepare for authorization. When they feel they are ready, they request for an authorization visit –success of which, it should be stressed, is by no means assured (as will be evident from some of the case studies featured in this book).

Until recently, feedback from newly authorized schools routinely referred to the rather concise and scattered nature of the IBO documentation, which left schools at times at a loss on how to proceed. The IBO responded to this feedback early in 2003, when it issued more detailed guides to the authorization process and accelerated the development of its website. As a result, suggestions from IB educators now tend to focus on requests for centralization of the official resources.

This is one area where this book aims to assist: It is a one-point information source on the entire Diploma programme, containing clear references to necessary and useful existing materials. While the bundling of information from the perspective of a school is one aim, the twin aim is to provide a guide on how to use this bundled information. After all, it may well be completely clear what to do, but that doesn’t tell one how to do it. In other words, this book offers prospective schools a clear road map towards successful IB authorization and implementation.

This is not to say that we offer a prescriptive one-size-fits-all approach. The editors and contributors strongly share the IBO’s conviction that standard approaches are counter to good education, especially in view of the diversity of profiles of the participating and prospective schools around the globe. Rather, we believe that educators will benefit from looking at examples of successful –and unsuccessful– IB practice. This book will allow those new to IB to stand on the shoulders of established practitioners and gain from their experience. By avoiding potential pitfalls, schools can concentrate on what matters: to take full benefit of learning opportunities provided by the IB. 

The case studies in this book reveal that it is surprisingly easy for even the most committed and sincere schools to stumble during the authorization procedures and initial stages, leading to a loss of both credibility and students. With the benefit of hindsight, such problems could have been avoided. This book provides that hindsight –before the event.

Originally, when Kevin Morley first coined the idea of this book, we imagined the target group of this book to be almost exclusively the upper management and teachers of a prospective or a newly IB authorized school. By addressing this audience, however, we found that the text simultaneously serves as an ideal introduction to the IB from the point of view of a teacher contemplating a career move towards teaching it. This book will leave teachers well-prepared for their interviews and for the task of teaching the program. By insisting that every chapter be readable to administrators and teachers alike, the text automatically allows interested parents to find the answers to their question: what is the IB and is it the best choice for my child? 

In summary, this book offers all stakeholders:
· A deep understanding of how the DP affects the overall operations of a school and its community.

· A reliable and realistic assessment of the benefits and costs associated with introduction of the IB Diploma.

· A hands-on manual for authorization, from administration to department level.

· Case studies of a range of regions and recently authorized schools, highlighting the pitfalls and successes associated with introduction of the IB Diploma Programme.

· Detailed advice on teaching the individual subjects (including the IB core): content, methodology, and assessment.

With clear and typically self-contained chapters, written by relevant personnel from newly authorized schools, expert colleagues from some of the world’s foremost IB schools, and former IBO top officials, this book delivers a realistic expectation of (and the magnitude of) the task ahead.

The editors and authors value feedback from you, our colleagues, to ensure this text remains relevant in this highly dynamic field that is the IB Diploma, and look forward to your e-mail to editor@ib-help.com 

Marc van Loo

Singapore, September 2003

How to use this book

The next few pages of this introductory chapter summarize the answers to the main question on the list of prospective IB schools and parents: “why should we embrace the IB Diploma Programme and what should we be aware of?” This is followed by an overview of the IB Diploma Programme –with a glossary of IB terminology and abbreviations included at the end of the book for easy reference.  

The book then continues with a chapter by John Goodban, the long-serving Regional Director of IBO Asia-Pacific. It details the expectations the IBO has of an IB school, and how the IBO guards the integrity of its programme and itself as an organisation. Having explained what to do as a prospective IB school, the next series of chapters then turns to the question how to do it. A hands-on authorization manual is followed by a series of case studies: of regions, of recently authorized schools, and of Malaysia’s Mara Banting College, arguably one of the world’s most successful IB schools. Taken together, the case studies paint a vivid picture of the IB diploma and its potential as perceived by different types of schools in different parts of the world. 

The next section of the book concerns the IB Hexagon –the academic structure of the Diploma Programme. The section opens with a discussion on how to set up the IB core, a topic that concerns all academic staff. Thus armed, the reader is presented with the essentials for preparing individual departments for the successful introduction of the Diploma Programme. Leading teachers from some of the world’s most successful IB schools have written individual chapters on each area of the diploma curriculum: core, first and second languages, humanities, mathematics, sciences, arts as well as trans-disciplinary subjects close to the philosophy of the IB such as Ecosystems and Societies. We have also included a discussion on the merits and difficulties of the school based subjects (SBS). 

In the last chapter, we pass the word again to John Goodban, who will outline such issues as pre-IB preparation and likely future directions for the IBO.

Mindful of our readers’ busy schedule, we have endeavored to write chapters as stand-alone sections. Nevertheless, we recommend that every reader interested in the IB read the introduction and the first section of the book (until chapter 8). Readers with more time could read the introductory sections of each chapter to get a broad overview of the IB. For easy reference within chapters, each chapter opens with its table of contents. A note on quotes: when we quote from IB materials, we may have omitted, added, or summarized some of the materials –but any such editing is always done within the overall IB guidelines.

Certain details not covered in this book, such as minute lesson plans, ready-to-use forms, additional subject chapters and so on, will appear on our website http://www.ib-help.com
Why adopt the IB Diploma?

The holistic philosophy of the IB emphasizes high academic standards in the mandatory areas of first and second languages, mathematics, humanities, and science. Academic excellence is coupled with emphasis on personal development in areas such as philosophy, social awareness, and the arts. The IBO is an independent organization unfettered by individual national demands, which allows it to act as a powerful guarantor of unbiased assessment procedures. This explains why a growing number of universities in more than 100 countries hold IB graduates in high regard, and why a rapidly growing number of high schools are considering adopting the IB.

A school wishing to consider offering the IB Diploma, however, needs to consider the impact such a decision has on all stakeholders: the students and their parents; the teachers; the school as a whole; and the community at large (region, nation). To name some of the frequently encountered anxieties we mention here: fear of change in general; fear of being a guinea pig; fear of loss of national identity; fears associated with the IB’s perceived elitist nature; fears relating to university recognition; and fear of examination in a language not your own (currently, in terms of documentation and examination, English, French, and Spanish are the official DP languages). Furthermore, until recently the IBO did not wish to endorse subject textbooks of any kind. This, as well as the fact that the curriculum of the DP changes on a regular basis in response to feedback from schools, examiners and universities around the world, held publishers back from embarking on IB book projects. The IBO has begun to relax its opposition to textbooks, but it is fair to say that the current offering of course-specific textbooks is still poor compared to the offerings in other major examination programmes. Given the above list of concerns and further concerns addressed below, it is clear that all stakeholders need to be convinced that the advantages of adopting the IB outweigh the risks. Amongst all pre-requisites for successful introduction of the IB, truthful communication surely ranks as the first priority. 

We list below the key messages to be communicated to the stakeholder groups.

The key messages to be communicated to students and parents are the following: the IB diploma provides enhanced learning opportunities for students; along with these enhanced learning opportunities come often –but not automatically!– expanded opportunities at tertiary institutions –including receiving significant transfer credits– for students achieving sufficiently high results (33 or more points out of a maximum total of 45). A universally recognized diploma (and ranking!) with an international perspective insisting on expertise in at least two languages and emphasizing areas of global concerns, brings with it an increased adaptability and mobility, a major advantage in an increasingly globalised world. At the same time, the IBO’s strong suggestion that students study their mother tongue as a first (A1) language ensures firm roots in the home culture. In line with university and job market demands, the mandatory IB core components emphasize personal growth through activities, through service, and through their insistence on reflection, both on an academic and a personal level. 

Success in the IB is not only determined by a final external examination; a substantial part of the assessment is internal (although typically externally moderated), and this affords students the opportunity to take a significant degree of ownership of their education, and be rewarded for their efforts in school. The perceptions on the elitist nature of the programme are to a large degree unjustified. While the demands of the programme are definitely greater than those of a typical US high school diploma, they are on a par with those of a typical AP program (see the US case study in this book). Turning to Britain, while it is harder to score highly in the IB diploma than in ‘A-levels’, the programmes are comparable on the pass level –in fact many students who pass the diploma with 24 points would have struggled gaining D’s and C’s at A-level (see the UK case study). Furthermore, US inner city IB schools (many of whose students cannot cope with the full diploma programme and obtain IB subject certificates instead) have reported an overall lift in student performance after introduction of the IB, and this experience is shared by international schools with a wide-range ability intake. (Refer to case studies again). 

On the other hand, as detailed in our first two case studies, parents need to ask the school hard and specific questions about university acceptance. While it is true that many top universities are well aware of the IB diploma and regard it highly, some admission officers may be new to it and for some universities an IB diploma holder may actually be at a relative disadvantage compared to a national degree holder. These problems can usually be overcome through hard work on the part of the school’s tertiary advisers, who may have to canvass the typical target universities well before the IB programme is proposed to parents. (Naturally, the IBO is also working very hard –and with success– to address such recognition issues; refer to its website). On another note of caution, (potentially) transient students should receive careful advice on their IB package choice lest they get stranded later at their new school. 

Having noted that the IB Diploma Programme is academically more accessible than often believed, both students and their parents nevertheless need to realize that its rigorous standards and the substantial workload require a great deal of commitment, organisation, and initiative. Individual IB subject certificates enjoy less recognition at universities than the full IB diploma, so students lacking sufficient drive may be better off in traditional national programs, since partially completed programs of national systems usually afford better recognition than those of the IB. 
The key messages to be communicated to teachers are manifold as well. Teachers will become members of a worldwide professional body, which offers opportunities for professional development. The DP affords them an international perspective on teaching and learning. It allows and encourages teachers to experiment with ideas and practices, even to teach completely new courses such as the Theory of Knowledge. The curriculum is clearly articulated. Introduction of the DP could potentially mean smaller class sizes, since the IBO strongly recommends a limit of 25 students per class. Being part of a school that is recognized as a good school is clearly an asset for those who work there.

The implementation of the DP does not mean that teachers have to start all over. But the new curriculum coupled with the earlier mentioned relative lack of good textbooks may well mean that teachers have to consider a wider range of resources and pick the best of each. While teaching the DP is initially more work, it clearly enhances teaching experience and confidence in the longer term. 

In summary, implementation of the IB diploma will require commitment and a lot of work – but that hard work will be rewarded with better outcomes for students, international mobility, and potentially better remuneration packages. The increased marketability of teachers further provides a new IB school with an incentive to create an attractive working environment, as evidenced by the case studies.

The key messages to schools are the following. The quality of learning for students is improved with the IB diploma. The opportunity for quality teacher professional development is enhanced; and the image and competitive position of the school will improve with successful implementation of the IB. Furthermore, the school will gain a sense of shared purpose and a mission –“education for life”– which boosts morale. The school will have a worldwide pool of teachers that can be contracted for service; and introduction of the IB means a ready-made quality programme that can be integrated with feeder systems and with tertiary institutions.

On the side of caution, a school adopting the DP must prepare itself for significant investments in terms of time, effort, and money. In the time leading up to IB authorization, a school will have to invest in professional development of its staff. Following this, teachers salaries may well have to be revised upwards in order not to lose staff immediately after providing them with IB training; class size may have to shrink; and the IBO has strict requirements in terms of IT and library provision. As mentioned earlier, a school may have to invest significant efforts in ‘clearing’ the IB diploma with its target universities, well before proposing the IB to parents. While the authorization procedure typically takes less than two years, a school must allow for up to five years for the IB diploma to fully embed itself in the school community: there will be no such thing as a quick fix here.

Since a number of schools will have the government represented as a stakeholder in one form or another, it may be important that a school can communicate on the regional/national level as well. 

The key messages to the wider region and possibly the nation are as follows. Not only will the best and brightest students stay in their home country but foreigners may be attracted by the opportunity to study an internationally recognized programme. The nation will benefit from the experience of others in well over 100 countries, thus plugging the country squarely into the global community. Opportunities for exchange are vastly improved. Students will be taught the skills necessary to bring about change within their own society, while staying true to local values and customs. On the downside, when introducing the DP, schools may also introduce the risk of the national school system being viewed as a second-tier system.

As a final point on the upside, all stakeholders will benefit from the new systems of learning associated with the IBO, as well as from access to its strong and developing research base which relies on input from dedicated schools and national curricula the world over. 

In relation to this last point, the authors and editors of this book are delighted to point out that many of us gained new and often surprising insights into the IB by reading and editing each other’s contributions. Some of our perceptions on the curriculum, academic accessibility, regional differences, attitudes of the IBO, and school marketing strategies needed adjustment. While all authors were positively inclined towards the IB from the start, it is fair to say that our collective regard for the IBO has grown. No organization is flawless, but our combined efforts revealed a clear pattern: the IBO does take criticism very seriously and responds to it in the spirit of its own philosophy. Since concerns may be raised anywhere around the world and at any time by force of the IBO’s very own constitution (see John Goodban’s chapter), the curriculum is by necessity dynamic and ever-changing. While this can be somewhat frustrating from the perspective of a single school trying to establish good routines, stepping back it is clear that any errors are quickly rectified and that long-term changes are invariably for the better. 

One could argue that being small (slightly more than 40,000 students and 1000 schools world-wide were involved in the in May 2002 IB diploma examinations) makes it easier to retain such quality and flexibility, and that these virtues may diminish if the current annual growth of around 10% is maintained. But the IB diploma has been around for over 30 years, and 30 years of continual fine-tuning and a constitution assuring transparency and stakeholder sensitivity surely is a powerful guarantor of continued success in the future.

The editor would like to acknowledge Ian Deakin for providing the basic framework of this section. 
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